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Welcome and team details 
 
Thank you for agreeing to join in the professional development activity - Teaching Squares. We 
have developed this handbook to assist you in this activity. 

“…love being in other people’s classrooms and getting to see what they do 
because everybody is individual and isn’t doing the same and bring part of 

your personality to it and I think all people should do it really”  

What are teaching squares? 
 
“Teaching squares is a professional teaching development initiative that brings instructors 
together in small groups to observe one-another’s classes and reflect on their experiences in a 
non-judgmental, supportive environment” (Bell and Mladenovic 2008). Teaching in higher 
education (HE) is often an isolated practice   and, despite its performative nature, occurs largely 
unobserved by other colleagues (Hattam & Weiler, 2024). 
 
Participation in teaching squares is an opportunity for you to observe teaching without any 
pressures of evaluation or critique (Brown et al., 2024 ; Harmon et al., 2024). You will ideally 
work in groups of four and observe your peers in their teaching activities. 

“So, it was like a really good stop, pause, actually think, reflect: What can I do 
better? What do I do good? Those kinds of things. Yeah, so I really liked it 

[teaching squares] for that purpose too”  

The purpose of teaching squares is to provide an opportunity for a cycle of personal reflection 
on your teaching and is not a critiquing exercise.  
 
What are the benefits of teaching squares? 

 
Participation can be a safe way to prepare for a Peer Review or a Summative Peer Review of 
Teaching. You are also provided with an opportunity to meet other higher education 
academics, make friends and develop social networks.  
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“The best part, I think, was meeting [interviewee 2] and [interviewee 3] 
because, you know, sometimes you don't know people in your own 

environment, and that was really good”  

What is not a part of teaching squares? 
 
Teaching squares is not an opportunity for you to provide advice to your peers on how you 
think they should be teaching or what you think needs improvement. Teaching squares allow 
you the opportunity to engage in self-reflection, not evaluation of your peers. 

“That it was a privilege to be in someone else’s class and … engaged with 
them in this process. Not only did you see their teaching style, but we had the 

opportunity to chat” 

What is next? 
Please contact your team members and a place for you to put details are provided below. 

• TeamSite: Teaching Squares UniSA  
 You will need to find mutually agreeable times to attend your colleague’s teaching session. 
Each member will observe their peers. You may wish to use a reflective journal or use a formal 
reflection model such as Gibbs or accessing the reflection toolkit. 
 

Participant name Email address Meeting Point Date/Time 
 
 

   

 
 

   

 
 

   

 
 

   

 
Determine some group norms such as how you will introduce the observer to the class, amount 
of notice prior to a visiting session, how long the observer will attend, time and location and if 
you will want to share the course outline or any other information prior to the visit.  

• We have left page 6 deliberately blank you can use as a notes section. 
 

https://teams.microsoft.com/l/channel/19%3AUTu1V7OXXyPTqKP8euSaInOJRB6nLJLk1uiEOrJp-RI1%40thread.tacv2/Teaching%20Squares%20UniSA?groupId=3cdbab30-ece6-401f-82f0-3e57e93c05e3&tenantId=6c2dbd5d-8f60-46c4-a7fe-15a5993fbca5&ngc=true&allowXTenantAccess=true
https://reflection.ed.ac.uk/reflectors-toolkit
https://reflection.ed.ac.uk/reflectors-toolkit/all-tools
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“Interacting with people from outside teaching and seeing what they do as a 
benefit, could go wider to different campuses. Networking inherently 

happens. It brings people together” (FG1 

What do I need to remember? 
 
Please be respectful and demonstrate positive engagement with your peers, this exercise is a 
safe one for all participants. The role of your facilitator is to support you should any issues 
arise. 

“…love being in other people’s classrooms and getting to see what they do 
because everybody is individual and isn’t doing the same and bring part of 

your personality to it and I think all people should do it really”  

What happens after peer observation has occurred? 
 
The four participants should meet up and share their reflections around their teaching (note: 
this can be via Zoom).  
 
Try asking the following questions: 

• What was the focus of your reflections after this activity? 
• What did you observe that might make your own teaching more effective? 
• What have you learned from the experience? 
• What might you change in your own teaching, and how might you do that? 

“I think I learned a lot about my own style of teaching and different aspects” 

Research project 
 
As you are aware, this facilitated teaching squares activity is also part of a research project.  

• We will be in touch about participation in a focus group/interview and have appreciated 
your input into the activity.  
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